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Guidance

I know one of the areas that concerns you is what will happen to APTs and Senior Teachers in August of next year, and in particular what this will mean for the provision of pupil support and guidance in your schools.

Of course restructuring is an inevitable part of the McCrone agreement.  The number of professional grades has been reduced to 4:

.  teacher/chartered teacher

.  principal teacher

.  depute headteacher

.  headteacher

In addition, descriptions of teacher duties have been restated.  I would hope that one of the outcomes of this look at structural arrangements will be a greater emphasis on pupil support.  I am sure that there is a compelling case to retain sufficient promoted posts in guidance/pupil support.  In addition, care for and support of individual pupils are everyone's responsibility.  The skills and expertise associated with guidance can be strengthened and I am sure many APTs and senior teachers will obtain posts in new structures or choose to play a leading role as a teacher with the time to undertake the full range of duties in annex B.

The activities which chartered teachers and classroom teachers can be asked to undertake is set out in the Agreement.  That does not mean that every teacher will undertake every duty in Annex B, or to the same extent.  The range and mix will depend on what is needed to run the school effectively to meet the needs of pupils. 

All of you need to be able to use the enthusiasm and experience of your staff, to develop their particular talents but also to address needs and situations as they arise.  Indeed in some types of work, you would want to make sure the teachers involved have undertaken additional training to equip them for the roles they are expected to undertake.

So the Agreement makes clear teachers can be expected to provide advice and guidance on issues relating to pupils’ education and promote and safeguard their health, safety and welfare.  That language may be similar to the terms and conditions that teachers have worked to for many years.  But the wording is similar, not the same, and the context is different.  This reflects one of the key aims of the agreement, to break down some of the rigid barriers which were preventing rather than promoting effective educational practice.  So the role of a teacher needs to be seen in a wider sense than simply the subject expertise they bring.  

The PTs' role is to deal with whole school policies on guidance, pastoral care and pupil welfare and give leadership, good management and be responsible for the development of pastoral care staff.  That last part is important - "the development of pastoral staff".  So it was never the intention that all pastoral duties would be undertaken at PT level, otherwise there could be no staff no develop. 

Some APTs do currently undertake management duties, which in future will fall to PTs.  But the bulk of their work relates to working with pupils, in the words of the Agreement, on matters relating to their education, or their health, safety and welfare.  In addition I am aware of much good practice in schools with the formation of tutor or mentor groups, meeting throughout the week and providing effective personal and social education.
The Agreement does not put a straightjacket on schools or authorities, telling them how they should react in precise terms.  That would risk replacing one rigidity with another.  In some schools, in some authorities, new PT posts will be created.  Some of these will be in pupil support/guidance.  But whatever the precise reaction of authorities, reflecting their different needs, a very significant amount of Guidance APTs’ workloads continues to be appropriate to the classroom/chartered teacher role.  Indeed the bulk of their work will be so.

It may even be that some existing guidance staff will signal they want to move away from their guidance caseload.  But let me be clear, there is no reason why staff who are already trained and experienced in guidance work should not continue to undertake their guidance work after August next year.  Or that you should feel prevented from asking them to do so, provided the time for the task is made available.

Specialist pupil support and guidance is not an area you would want to force unwilling teachers to undertake.  In the past its been too easy to believe this meant if you didn't have time-tabled guidance work, you had no responsibility.  If that was ever an acceptable reaction, it has long stopped being so.  Certainly some teachers who bring real excellence to the classroom, will not have the approach for specialist guidance work.  But every teacher has significant first line responsibilities for spotting issues among their pupils, even if there are others in the school who can help give more detailed help.  

Review of Guidance

I should also say something briefly about the review of guidance we will be undertaking next year.  First let me be clear that the review is not about how guidance work is delivered, but what is delivered.  The report from the Discipline Task Group “Better Behaviour-Better Learning” with which you will be familiar, recognised the importance of pastoral care, particularly for the most vulnerable pupils. 

In view of this, the Discipline Task Group believed that there must be a review of the nature and purpose of guidance in secondary schools.  And that given the importance of early intervention in primary schools, consideration should be given to a level of guidance provision in that sector too.  The training of guidance staff should also be reviewed and we aim to address that through our work on CPD and look to see how initial teacher education and work in the probationer year can best prepare teachers for guidance issues which arise, either in terms of identifying and tackling issues at the front line, or operating in a more specialist way.

The DTG report also highlighted the importance of developing a holistic approach to support the learning and pastoral needs of children and young people.  Some schools have already adopted this integrated approach bringing together learning support, behavioural support and guidance.  They have found this to be effective in encouraging a positive learning environment for all children and young people. 

There have been suggestions from some that that the phasing out of the APT grade should await the outcome of the review of guidance.  Let me make it clear that the review of guidance and the implementation of the Teachers Agreement are not interdependent and should not be seen to be so. 

Whilst the national review of guidance must take cognisance of the new structures implemented as a result of the Teachers Agreement, it is important to keep in mind that the focus of the review is on the service delivered to pupils.  In other words, the what and not the how. 

There has already been extensive consultation over the framework for the guidance review.  The review will be conducted in two stages; the first of which will be to research good and innovative practice within and outwith Scotland.  We will establish a reference group to oversee stage 1 of the review, to consider the findings from the research and advise on stage 2.  I expect the first stage of the review to be completed by next autumn, and stage 2 to commence very shortly thereafter.  I hope that one of the outcomes of the review will be to produce models of good and innovative practice to assist schools in implementing the recommendations of the final report.   
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