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This introductory information pack has been compiled for schools to provide some basic information on Autistic Spectrum Disorder (ASD) and the implications of this for working with pupils in school. 
The term ‘children’ has been used in many instances, and this refers to both children and young people.
Further information can be found through the internet resources and book list provided in the pack. The Autism Outreach Team can also provide further training and support. Courses can be accessed through the CPD programme, or individual schools can request input. 
An Introduction to Autism

The following information is taken from the National Autistic Society (NAS) leaflet, ‘What is Autism?’

· Autism is a lifelong developmental disability (sometimes referred to as a PDD – Pervasive Developmental Disorder), that affects the way a person communicates and relates to people around them.

· Autism is also known as ASD (Autistic Spectrum Disorder) – this spectrum covers a wide range of complex needs, including those with complex needs and learning difficulties and those who are more able with high-functioning Autism or Asperger Syndrome.
· People with ASD are not physically disabled – there are no physically distinguishing signs.
· People with ASD can often have learning disabilities.
· The characteristics of ASD are known as the ‘Triad of Impairments’ and a child must display difficulties in each of these areas in order to be given a diagnosis of ASD.

· Impairment of social interaction – difficulty with social relationships, for example, appearing aloof and indifferent to other people.

· Impairment of social communication – difficulty with verbal and non-verbal communication, for example, not fully understanding the meaning of common gestures, facial expressions or tone of voice.

· Impairment of imagination – difficulty in the development of interpersonal play and imagination, for example, having a limited range of imaginative activities, possibly copied and pursued rigidly and repetitively.

· In addition to the triad, repetitive behaviour patterns and resistance to change in routine are characteristic of ASD.

· The exact causes of ASD is unknown but research shows that genetic factors are important.

· Research also indicates that a variety of conditions affecting brain development which occur before, during, or very soon after birth have a link with ASD.

· There is no “cure” for ASD, but individuals can be assisted through early diagnosis and subsequent support, and behaviour can change as children mature.
An Introduction to Asperger Syndrome

Some of the following information is taken from the National Autistic Society (NAS) leaflet, ‘What is Asperger Syndrome?’

· Asperger Syndrome is part of the continuum of Autistic Spectrum Disorder (ASD). It is often diagnosed later than ‘classic’ Autism.
· People with Asperger Syndrome are also affected by the Triad of Impairment but the presentation of this is different from ‘classic’ Autism.

Impairment of social interaction (relationships) 
· Many people with Asperger Syndrome want to be sociable and enjoy human contact.
· Difficulty in understanding non-verbal signals and facial expressions, the unwritten rules of communication, making it more difficult for them to maintain social relationships with people unaware of their needs. 
· Tendency to talk at people, rather than to them.

· Difficulties in initiating and sustaining conversations. 
· Sometimes speak in an unnatural tone of voice.
· Children probably socially isolated among peers but not necessarily worried about it.
· May feel tense or anxious if others approach and make social demands.

Impairment of language and social communication
· May speak fluently but not take much notice of the reactions of those listening to them. 
· May talk on and on regardless of the listener’s interest or they may appear insensitive to others feelings.

· Often a reluctance to make eye contact.
· Superficially perfectly spoken language, may appear formal and pedantic.

· Voice may lack expression.

· Understands the words, rather than the meaning, when listening and reading.

· Understand others in a very literal way, without understanding the implications of what is said.

Impairment of imagination 
· May excel in learning facts and figures, but can find it difficult to think in abstract ways. This may cause problems in subjects such as religious studies or literature.

· Often develop a special interest, an almost obsessive interest in a hobby or collecting. These interests can change as children grow older, but can include dinosaurs, Pokemon, Dr Who, buses, War Hammer.
· Love routine and can find change upsetting, often ordering their day according to a set pattern.

· Can be upset by unexpected delays, such as traffic hold-ups.
· May cope well with everyday life but demonstrate unusual behaviours when stressed, for example, through a change in a familiar routine.
· Difficulty in generalising skills and applying them to other situations.

· No “cure” for Asperger Syndrome, but patient teaching and support can allow individuals to develop basic skills and communication strategies.
· People with Asperger syndrome tend to be socially naïve and can be easily taken advantage of, something that we particularly need to be aware of as children are growing up.
· Although people with Asperger Syndrome have good memories and can recall facts and figures, they can be easily distracted, and often have problems with planning and starting tasks. 

· Time management is another skill that can require support in order to complete tasks effectively within time limits, or to meet deadlines.

Associated Difficulties

Children with ASD may also have additional difficulties such as:

· Sensory difficulties (sensitivity to touch, smell, taste or texture, sounds such as loud noises, colour, pattern);

· Sleeping difficulties;

· Obsessions or insistence on certain rituals and routines;

· Unexplained fears and phobias;

· Eating difficulties related to restricted diet, or sensitivity to different textures of food;

· Poor fine motor skills and spatial awareness;

· Difficulty focusing on the whole picture with a tendency to focus on, or be distracted by, the minor detail;

Poor gross motor control, being clumsy, with little sense of safety for themselves or others.

Stresses of Schooling for Pupils with an ASD
Interacting with carers, teachers and peers – no sense of hierarchy so everyone is spoken to in the same manner.

Communication (understanding and using, verbal and non-verbal), and starting a conversation, interrupting a conversation, staying on topic, knowing what to talk about etc.
Little or no imagination, affecting areas like creative writing.

Little or no understanding of fiction.

Moving between classes.

Knowing where to be, when to be there, what to bring, what to do once they get there etc.

Organising their belongings, knowing what to bring to each class, what to record in their homework diaries (due to the challenges of sifting out the relevant information from the general conversation).

Handwriting, drawing diagrams & graphs accurately because of fine motor problems.

Understanding the language of a subject.

Understanding the unwritten rules of society.

‘Reading’ others – body language, tone of voice.
Understanding teasing, good natured or otherwise.

Knowing what to do in unstructured time (eg. What to do when finished work).

Coping with strangers, eg. Supply teachers, and unexpected visitors – need prior warning if possible.

Sensory issues - coping with the noise level in the classroom due to sensory issues and problems in separating background noise from relevant information.

Homework – understanding the purpose of homework and the task required.

Coping with the inappropriate behaviour of others in the classroom, often with a very strong sense of right and wrong, although not always applying to themselves.

Some General Strategies for Teachers/Support Staff
· Take time to build a relationship and gain trust. Ensure that new people introduce themselves to the child.
· Ensure you have the child’s attention by using his name – pupils may not realise that a message addressed to the whole class is relevant to them.
· Simplify your language when giving instructions.
· Give one instruction at a time & clarify understanding of more complicated instructions.
· Teach important concepts on a 1-1 if possible, or go over the instructions individually to ensure understanding after group/class teaching.
· Use visual prompts where possible. Visual or written lists of jobs are useful for timetabling work.
· Try not to allow the child to become too reliant on a 1-1 support, share the responsibility.
· Allow time for the child to process information – if you do not receive a response, repeat exactly the same request to assist the child in processing. Rephrasing requests or information will confuse the child further.
· Do not force a child to make eye contact, but encourage them to look at you to show that they are listening.
· Use symbols and picture cards to aid language barriers and assist children to communicate.
· Try to use structure, pattern and routine within the day so that the child feels secure.

· Be very specific: where the child needs to be; what to do; how to do it; when to finish.
· Clearly label the classroom with specific areas where possible, eg. Book corner, quiet area, play areas etc.
· Teach appropriate routines at the correct time, eg. Table manners at lunchtime.
· Be very specific with rules and ensure that the pupil understands that they specifically apply to him.
· Be aware of literal interpretation – do not use phrases such as ‘pull your socks up’ or ‘the bottom line is…’ as these will be taken literally and cause confusion.
· Limit choices to two (choosing can be stressful) – with younger children use photos or symbols to assist in making choices. Be aware that older, more able children may also find it difficult if told to choose a group to work with – be specific where possible.
· Be aware that the child’s level of understanding can differ from their ability to express themselves verbally.
· Avoid raising your voice or shouting – understanding tones of voice is something that people with ASD find difficult, in addition to the issues with noise that some might have.
· Build upon success – try not to make tasks too hard initially as this can create problems with behaviour/refusal to try.
· Reward success appropriately – find out which rewards a child likes and use these accordingly.
· Link teaching to special interests if possible to ensure motivation.

· Carefully consider the amount of homework given – children with ASD tend to have school and home in very separate compartments, thus homework can be a great source of stress and antagonism in the home.
· Ensure that pupils are clear of the purpose of moving to a different place in the school through the use of visuals, eg. Going to drama, music, or PE.

Supporting Pupils with Challenging Behaviour
Pupils with ASD can present challenging behaviour for a number of reasons and it is important to see beyond what may present as ‘bad behaviour’. Parents can provide a very useful insight into what may upset a child, and can sometimes assist in identifying triggers for challenging behaviour. It is always preferable to prevent the behaviour happening, rather than dealing with the consequences of a build up of stress. It is also important to prioritise behaviours, considering what cannot be compromised upon, and tackling this behaviour first. The following points may be of use:

· Provide opportunities for the child to be alone in the playground or during the school day – many children find school stressful and require planned ‘time out’ to relax and de-stress. 
· Speak to parents, playground staff, previous teachers and others who may have knowledge of the triggers or sensory issues applicable to the child – be aware of sounds, smells, and situations which may trigger anxiety.
· Seek calming techniques and strategies from parents – find out what works at home.

· Allow pupils stress toys or blu tack to fiddle with, a familiar toy from home if this is a sense of comfort, or a piece of paper to scribble on.
· Allow the pupil to go for a walk or a run around if required to ‘burn up’ excess energy.

· Model appropriate behaviour in relevant situations – children with ASD find it difficult to transfer concepts from one situation to another.
· Allow the child time to adjust to changes in personnel – if possible, try to avoid changing a class teacher and 1-1 pupil support at the same time.
· Be aware of behaviours the pupil may demonstrate when stressed and provide an opportunity to remove themselves from the situation, returning when calm. Some pupils may ‘escape’ to the toilet – be sensitive to this need.
· Provide consistency of approach – ensure that all staff in the school are aware of the strategies to be used for a child.
· Provide clear, predictable routines, and explain changes. 
· Provide warning of changes – advise pupils of the need to tidy up in 5 minutes, state that there are 10 minutes left to complete the job etc.
· Use obsessions or special interests as a reward if appropriate.
· Give the child additional time to process information and requests if he is showing signs of stress, simplify language for older pupils if they appear stressed.
· Remember that behaviour is a form of communication – the child may not realise the impact the behaviour has on others.
· Recognise the need to be first. Children with ASD are often perfectionists and must win. 
Again, the outreach team can assist in interpreting behaviours and identifying triggers through observations of the child.
Sensory Issues

Pupils with ASD often have sensory difficulties and can be very sensitive to everyday sights, sounds, smells, textures and tastes. Additional information on this can be provided by the Outreach Team, and this is something that we look for during initial observation of a pupil. However, the following tips may be of assistance generally:

· Understand that the child may feel threatened by the close proximity of others.

· Be aware of sensory distractions – visual (lights, blinds, busy walls) and auditory (background noises, bells, fire alarms).

· Handle fear sensitively and build up gradually – do not force the child into a situation that he is uncomfortable with.

· Be aware of problems with abnormal sensory perception, such as noise in music, assembly or the gym hall, smells in science, HE or the dinner hall, textures in Art, smells, tastes and noise in the dinner hall.
· Gradually introduce the pupil to situations such as PE if noise is known to cause stress.

· Assist the pupil to overcome anxieties such as a fear of the noise of the toilet flushing.
· Allow pupils to go to the toilet during class time when it is quieter if they struggle with busy break times.

· Provide alternative lunch arrangements if the child cannot cope with the canteen due to noise, smells or crowds.

· Assist the pupil in making food and drink choices.

· Make canteen staff aware of issues surrounding foods such as being unable to eat foods that are touching on the plate, or having an aversion to certain textures.

· Give warning of the bell going if this is upsetting and allow the child to cover his ears at this time.

Transitions

Transitions are a stressful time for all pupils, but especially for those pupils with an ASD and their parents/carers.

The Autism Outreach Team provide support to pupils at transition times in a number of ways such as:

· Attending transition meetings – it is recommended that all staff involved with the child and the AOR team meet together for transition planning. Early transition meetings allow time to prepare the pupil for their new environment.
· Visiting the new environment with the pupil to provide support.

· Assisting in the compilation of information relating to the new school/environment, such as photographic introductions, maps, lists of staff.
· Teaching pupils how to read timetables.

· Assisting pupils to understand the roles of staff such as guidance teachers.
· Preparation of resources such as ‘All About Me’ booklets to share strategies and information of benefit to the pupil’s wellbeing.
SPELL

SPELL is a system designed by the National Autistic Society which enables staff to draw up a profile that will develop appropriate strategies for working with pupils on the Autistic Spectrum. The key elements are:



Structure



Positive (approach and expectations)



Empathy



Low arousal



Links

The booklet is a working document that can be used by all staff who will be involved with the pupil. It can be particularly beneficial at transition times, enabling the sharing of effective information.

The Autism Outreach Team are introducing the SPELL approach in city schools.

Further information relating to the SPELL approach can be gained from the Autism Outreach Team who will be happy to discuss the approach further and provide information on implementing the approach in your school setting.

Individualised Educational Programmes

HMIe (2006) state that schools should ‘prepare clear and effective individualised educational programmes for all pupils with autism spectrum disorders and use them as planning tools to meet the specific and broader learning needs of individual pupils.’ 

HMIe, 2006. Education for Pupils with Autism Spectrum Disorders. Edinburgh: HMIe.
The SPELL framework can assist in identifying targets for IEPs, and the Outreach Team can also provide support in the development of these.

Recommended Resources for Staff
ATTWOOD, T., 2006. The Complete Guide to Aspergers Syndrome. London: Jessica Kingsley Publishers. (CRIS)
ATTWOOD, T., 2002. Why Does Chris Do That? London: NAS. (CRIS)
BAKER, J., 2003. Social Skills Training for Children and Adolescents with Asperger Syndrome and Social Communication Problems. USA:Autism and Asperger Publishing Company. (CRIS)
BREWER, D., and SWAIN, H., 2000. Lunch Matters. Tamworth: NASEN.

CAMBRIDGE UNIVERSITY, 2003. Mind Reading: The Interactive Guide to Emotions (CD-Rom). London: Jessica Kingsley Publishers.
CUMINE, V., LEACH, J. AND STEVENSON, G., 1998. Asperger Syndrome: A Practical Guide for Teachers. London: David Fulton Publishers.
CUMINE, V., LEACH, J. AND STEVENSON, G., 2000. Autism in the Early Years: A Practical Guide. London: David Fulton Publishers. (CRIS)
GRAMPIAN EARLYBIRD TEAM. Autism, Autistic Spectrum Disorder & Asperger’s Syndrome. Aberdeen: Grampian EarlyBird Team. (CRIS)
HADDON, M., 2004. The Curious Incident of the Dog in the Night-Time. London: Jonathan Cape. (CRIS)
HANNAH, L., 2001. Teaching young children with autistic spectrum disorders to learn. London: The National Autistic Society.

HARPUR, J., LAWLER, M., AND FITZGERALD, M., 2003. Succeeding in College with Asperger Syndrome. London: Jessica Kingsley Publishers.

HESOMNDHALGH, M., AND BREAKEY, C., 2001. Access and Inclusion for Children with ASD: Let Me In. London: Jessica Kingsley Publishers. (CRIS)

HESMONDHALGH, M., AND BAGGOT, J., 2002. Autism and Employment – Building Bridges. Sheffield: The Resource. (CRIS)

H M Inspectorate of Education, 2006. Education for Pupils with Autism Spectrum Disorders. Livingston: HMIe.
HOLLIDAY WILLEY, L., 2003. Asperger Syndrome in Adolescence: Living with the Ups, the Downs and the Things in Between. London: Jessica Kingsley Publishers.

HOWLIN, P., BARON-COHEN, S., AND HADWIN, J., 1998. Teaching Children with Autism to Mindread: A Practical Guide. USA: John Wiley & Sons Ltd. (CRIS)
HULL LEARNING SERVICES., 2004. Supporting Children with Autistic Spectrum Disorder. London: David Fulton Publishers. 

koborg Brøsen, s., 2006. Do You Understand Me? My Life, My Thoughts, My AutismSpectrum Disorder. London: Jessica Kingsley Publishers.
NATIONAL AUTISTIC SOCIETY & SCOTTISH EXECUTIVE., 2006. Scottish Autism Information Resource: Next Steps. Glasgow: National Autistic Society.
NOTBOHM, E., and ZYSK., V., 2004. 1001 Great Ideas for Teaching and Raising Children with Autistic Spectrum Disorders. Texas: Future Horizons.

PEERS, J., 2003. Asparagus Dreams. London: Jessica Kingsley Publishers.
SCHROEDER, A., 2001. Time to talk. Cambridge: LDA.
Seach, D., 1998. Autistic Spectrum Disorder. Tamworth: NASEN.

SHERRATT, D., 2005. How to support and teach children on the Autistic Spectrum. Cambridge: LDA. (CRIS)
SMITH, C., 2003. Writing and Developing Social Stories. Oxon: Speechmark Publishing Ltd. (CRIS)
Smith Myles, B., and SOUTHWICK, J., 1999. Asperger Syndrome and Difficult Moments. Kansas: Autism Asperger Publishing Co.
Stuart-Hamilton., 2004. An Asperger dictionary of everyday expressions. London: Jessica Kingsley Publishers.

Welton, J., 2004. What did you say? What do you mean? An illustrated guide to metaphors. London: Jessica Kingsley Publishers.

WHITAKER, p., 2001. Challenging behaviour and autism. London: The National Autistic Society. (CRIS)
Wing, L., 1996. The Autistic Spectrum: A Guide for Parents and Professionals. London: Constable. (CRIS)
CRIS (Curriculum Resources and Information Service) have a number of these books, and other titles on Autism and Asperger Syndrome. Telephone requests can be made or staff can visit in person to browse the full range.
Recommended Resources for Parents

ATTWOOD, T., 2006. The Complete Guide to Aspergers Syndrome. London: Jessica Kingsley Publishers.

ATTWOOD, T., 2002. Why Does Chris Do That? London: NAS.

BOYD, B., 2003. Parenting a Child with Asperger Syndrome: 200 Tips and Strategies. London: Jessica Kingsley Publishers.
CATALANO, R.A., 1998. When Autism Strikes: Families Cope with Childhood Disintegrative Disorder. USA: Plenum Publishing.
CHANNEL 4, 1992. A is for Autism. London: Channel 4.

GORROD, L., 1997. My Brother is Different. London: NAS.
GRAMPIAN EARLYBIRD TEAM. Autism, Autistic Spectrum Disorder & Asperger’s Syndrome. Aberdeen: Grampian EarlyBird Team.

HADDON, M., 2004. The Curious Incident of the Dog in the Night-Time. London: Jonathan Cape.
HOLLIDAY WILLEY, L., 2003. Asperger Syndrome in Adolescence: Living with the Ups, the Downs and the Things in Between. London: Jessica Kingsley Publishers.

JACKSON, J., 2004. Multicoloured Mayhem. London: Jessica Kingsley Publishers.

JACKSON, L., 2002. Freaks, Geeks and Asperger Syndrome. London: Jessica Kingsley Publishers.
KOBORG Brøsen, s., 2006. Do You Understand Me? My Life, My Thoughts, My Autism Spectrum Disorder. London: Jessica Kingsley Publishers.
MARK-IT TELEVISION ASSOCIATES AND NAS., 1999. The Ages of Autism. London: Mark-It Television Associates and NAS.
MONT, D., 2002. A Different Kind of Boy: A Father’s Memoir About Raising a Gifted Child with Autism. London: Jessica Kingsley Publishers.
National Autistic Society, 2003. Approaches to Autism. London: The National Autistic Society.

NATIONAL AUTISTIC SOCIETY & SCOTTISH EXECUTIVE., 2006. Scottish Autism Information Resource: Next Steps. Glasgow: National Autistic Society.

NOTBOHM, E., and ZYSK., V., 2004. 1001 Great Ideas for Teaching and Raising Children with Autistic Spectrum Disorders. Texas: Future Horizons.

PEERS, J., 2003. Asparagus Dreams. London: Jessica Kingsley Publishers.
SHROEDER, A., 1997. Socially Speaking. Cambridge: LDA.
VERMEULEN, P., 2000. I Am Special: Introducing Children and Young People to their Autistic Spectrum Disorder. London: Jessica Kingsley Publishers.
WHITAKER, P., 2001. Challenging behaviour and autism. London: The National Autistic Society.

Wing, L., 1996. The Autistic Spectrum: A Guide for Parents and Professionals. London: Constable.

Recommended Websites
Asperger Syndrome Information and Support

www.udel.edu/bkirby/asperger/
Autism Awareness

www.autism-awareness.org.uk
Autism Connect

www.autismconnect.org
Autism Database

www.info.autism.org.uk
Autism Independent UK

www.autismuk.com
Communication Aids

http://callcentre.education.ed.ac.uk/
Jessica Kingsley Publishers

www.jkp.com
MAAP Services for Autism & Asperger Syndrome

www.asperger.org
Medical Information

www.childbrain.com
National Autistic Society
www.nas.org.uk
Northern Island Parents & Professionals

www.autismni.org
Parents for the Early Intervention of Autism

www.peach.org.uk
Positive Behaviour

www.redandgreenchoices.com
Scottish Society for Autism

www.autism-in-scotland.co.uk
Social Stories

www.thegraycenter.org
Speech and Language Therapy in Practice Magazine

www.speechmag.com
TEACCH principles and methods

www.unc.edu/depts/teacch
Tony Attwood

www.tonyattwood.com
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